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1. Summary

This document outlines the key quantitative (5) and qualitative (6) indicators we have
used to evaluate the implementation and impact of the project. These eleven indicators
provide an initial framework for assessing participation levels, the relevance and quality
of training resources, the target groups feedback, and the sustainability of the inclusive
practices. Through a mixed methods approach, we aimed to combine numerical data
with reflective and narrative insights. Together, they support ongoing learning,
accountability, and continuous improvement toward inclusive environments in and
through sport. The creation of these indicators aligns with the Conclusions (2019/C
192/06) reached by of the Council of the European Union and the representatives of the
Member States within the Council on Access to sport for persons with disabilities and
the Article 6 of the International Charter of Physical Education, Physical Activity and
Sports (Council of European Union, 2019; UNESCO, 2015)

2. Quantitative indicators
Number of participants in implementation

We chose this indicator to assess how broadly the project’s implementation activities
engaged its target audiences—namely teachers, coaches, and pupils (children and young
people who participated in the project) in schools and sports clubs. Although
participation volume alone doesn’t determine implementation quality, it offers valuable
insight into the scale and outreach achieved during this phase of the project. However,
considering both the diversity of the target audiences and the dynamics of the
interactions reinforces these qualities and intended information.

Valuation of training pathway

This indicator explores how teachers and coaches evaluate the quality of the training
pathway designed for the project. Their quantitative feedback offers a valuable
perspective on whether the content supports inclusive practices and responds to the
practical challenges they encounter when working with young people with disabilities in
sports settings. Strong positive ratings indicate that the training materials are not only
accessible and relevant but also applicable in day-to-day practice—contributing
meaningfully to the professional development of teachers, trainers and other
stakeholders (health, municipalities, etc.) working in the fields of sport and physical
activity and social inclusion.

Valuation of good practices

This indicator was elected to assess how useful and adaptable teachers and coaches find
the documented good practices in relation to their specific teaching or coaching
environment and in the wider community. When participants respond positively, it
suggests that the examples provided are not only informative but also grounded in
practical reality—offering realistic and motivating models for fostering inclusive sports
settings. Evaluating this aspect helps ensure that the project’s materials align with the
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everyday needs of practitioners and support meaningful inclusion of individuals with
disabilities.

Learning experience

With this indicator, we looked to examine how teachers and coaches perceive changes
in their knowledge, confidence, and preparedness to implement inclusive sports
practices after completing the project’s training. It reflects their self-assessed learning
and provides insight into how the training has contributed to their growth (personal,
professional, social, and cultural) within educational and sports contexts. By focusing on
individual perceptions of readiness, this indicator helps highlight strengths while
identifying areas where further support may be valuable. Importantly, existing research
emphasizes that educators’ confidence and sense of self-efficacy are among the
strongest predictors of sustained use of inclusive practices, underscoring the relevance
of this measure for the project’s evaluation (Kiel et al., 2020; Sharma et al., 2021; Gentile
et al.,, 2023).

Access and use of deliverables (training pathway and good practices)

This indicator tracks how many teachers and coaches reported using—or planning to
use—the resources developed during the project. It offers insight into the practical
uptake of key deliverables, such as the training pathway and the collection of good
practices. By monitoring this usage, the evaluation can better understand the relevance
of these materials to the needs of educators and assess how well the project succeeded
in encouraging their application in real-world settings.

3. Qualitative indicators

We used qualitative indicators to explore the deeper, more context-specific aspects of
the project’s implementation and impact. Drawing primarily from focus group
discussions and open-ended survey responses, these indicators shed light on how
teachers, coaches, and pupils (and, in some cases, their families) experienced and made
sense of the project’s activities. They provide valuable insights into shifts in attitudes,
behaviours, and institutional practices—helping us understand not just what changed,
but how and why those changes occurred in different settings. These personal narratives
enrich the evaluation by revealing the social and emotional dimensions of the project,
while also pointing to areas where further work may be needed. This approach positions
the project and evaluation process in line with the article 7.3. of the Convention of the
Rights of Persons with Disabilities and their right to express their views in matters
affecting them (United Nations General Assembly, 2007)

Evaluation by local coaches and teachers

This indicator examines whether the project’s implementation and overall approach
met the needs and expectations of local coaches and teachers. As central figures in
delivering inclusive sports activities, these practitioners bring valuable, experience-
based perspectives on how the project unfolded in real-world settings. Including their
voices in the evaluation not only validates their role but also helps shape a more
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grounded understanding of what success looks like in practice. Their insights contribute
to a more relevant, credible, and actionable set of findings by capturing the diversity of
experiences across contexts (Patton, 2008). Recognizing that each participant’s
viewpoint is shaped by their unique environment and challenges (Patton, 2015), the
evaluation uses this feedback to inform a more nuanced assessment of impact, support
continuous learning, and reinforce accountability

Assessment of implementation deliverables

We have selected this indicator to explore how coaches and trainers perceive the quality
and practical value of the project’s core resources. When participants respond
positively, it suggests that tools like the training pathway and good practices are not only
clearly presented and relevant but also applicable in everyday educational and coaching
settings. Well-designed, context-sensitive materials that educators can readily use are
key to boosting their sense of competence—an important factor in sustaining inclusive
practices over time (Kiel et al., 2020; Sharma et al., 2021; Gentile et al., 2023). This
indicator complements the quantitative measure on learning experience and capacity
building by offering a richer, narrative-based view of how the project’s resources
supported real-world implementation.

Engagement and enjoyment of pupils

This indicator focuses on how pupils responded to the new sports activities introduced
through the project. Expressions of surprise, excitement, and enjoyment suggest that
the activities were not only engaging but also emotionally meaningful, i.e. positive and
memorable experiences. “Early positive experiences of play, games and physical
activities should be prioritized for all so as to lay a foundation of the knowledge, skills,
attitudes and motivation necessary for the maintenance of lifelong participation in
physical activity and sport.” (UNESCO, 2015). Moreover, such engagement is a promising
early sign of successful inclusion—it supports sustained participation, reduces dropout
risk (Roult et al., 2015), will contribute to greater motivation and academic success, and
encourages social connection between youth with and without disabilities (Rimmer et
al.,, 2007). In addition, when pupils describe the activities as fun and eye-opening,
especially in terms of understanding peers with disabilities, it points to a deeper impact
aligned with the project’s broader goals.

The importance of this indicator is well-established in the literature. Enjoyment is widely
recognized as a key psychological driver of youth's motivation to participate in physical
activity. As Fairclough et al. (2018) highlight, enjoyment is not a secondary benefit but a
core element that fosters long-term engagement. Similarly, Zhang et al. (2024) show
that game-based physical education significantly boosts enjoyment, while Bajamal et al.
(2024) underscore its role as a basic psychological need—one that should be central
when designing programs aimed at improving youth's health behaviours.

Awareness of barriers to inclusion

This indicator examines how pupils, teachers and coaches perceive the barriers that
people (and especially young people) with disabilities face in accessing sports. Their
reflections—and their ideas for overcoming these challenges—demonstrate a growing
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awareness of inclusion issues and signal that the project is fostering more than just
participation; it is encouraging deeper understanding and shifts in attitudes. Such critical
thinking is key to building empathy and promoting long-term social change, aligning with
the project’s broader objectives (Abellan et al., 2018; Rocha et al., 2023) and the EU and
UN goals (United Nations Assembly, 2007; Council of European Union, 2019).

The inclusion of people with disabilities in sport is still hindered by a wide range of
obstacles, which can be categorized as physical, attitudinal, informational,
organisational, social, and psychological—both internal and external (Jaarsma & Smith,
2018; Barbosa-Granados et al., 2024). Addressing these barriers is essential to creating
equitable and inclusive sporting environments. Through focus groups, pupils highlighted
several of these challenges, offering direct insight into the everyday realities that limit
participation.

Physical barriers emerged as a major concern, especially regarding accessible facilities
and appropriate equipment (Sahlin & Lexell, 2015). French adolescents, for example,
noted that access is often constrained not by disability itself, but by environmental
factors such as transportation, schedules, and infrastructure: “It is the environment, not
the person.” In Portugal, students pointed out the lack of specialized equipment in
schools and emphasized how young people in rural areas face geographic isolation,
requiring long travel to access inclusive programs.

Attitudinal barriers also stood out as particularly damaging. Stereotypes, social stigma,
and a lack of awareness—whether from peers or adults—can create unwelcoming
environments and discourage participation. As noted in prior research, such attitudes
undermine self-esteem and can cause young people with disabilities to withdraw or
avoid sports altogether (lves et al., 2021; Olasagasti-lbargoien et al., 2023). The fact that
participants recognized these dynamics suggests a meaningful shift in perspective and
an important step toward fostering more inclusive peer environments.

Sustainability of inclusive activities

With this indicator, we want to focus on whether schools and clubs plan to continue
offering inclusive sports activities after the project ends. Signs of long-term
commitment—such as incorporating these practices into regular programming, aligning
them with institutional planning, or showing strong intent from staff to maintain the
activities—suggest that inclusive approaches are becoming part of everyday routines.
This continuity reflects the project’s deeper impact, moving beyond short-term
interventions toward sustainable, systemic change (Scheirer & Dearing, 2011; UNESCO,
2015, 4t article). Sustained implementation is essential to ensuring that young people
with disabilities continue to have meaningful access to inclusive sports opportunities
over time.

Changes in perception, attitudes, and behavior

This indicator evaluates how the project has contributed to shifts in attitudes, beliefs,
and everyday practices among key participants—particularly teachers, coaches, and
pupils—toward inclusion in sports. As noted by Avramidis and Norwich (2002), a positive
attitude is a foundational condition for implementing inclusive practices in educational

6
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settings. Observable changes might include increased empathy, reduced stigma, more
proactive inclusive behaviour, and a greater willingness to engage with individuals with
disabilities (Ling et al., 2025). Tracking these developments helps reveal the project’s
broader social impact and its effectiveness in fostering inclusive mindsets and
environments beyond the immediate intervention.
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